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Preface

This handbook is the result of a collaboration of the faculty and staff of
the Education Department at Providence College and teachers in partner
schools. As the focus of a three year Learn and Serve/Higher Education
grant and a sub-grant from the American Association of Colleges of Teacher
Education, service-learning pedagogy was integrated into the elementary/
special education teacher preparation program at the college. As the project
developed, the importance of thoughtfully developed reflection activities
and their connection to the service-learning process for both students and
teachers became increasingly evident. However, both emerging and
experienced teachers seemed to have difficulty developing age appropriate
reflection activities that would meet the needs of students with diverse
learning styles.

In response to this difficulty, this handbook was written for new and
experienced teachers who want to effectively use reflection with children in
elementary grades. Activities are provided which relate to both develop-
mental stages and learning styles. Notations are made to assist the teachers
in choosing appropriate reflection activities for a variety of ages, student
outcomes, and curricular needs.

The activities presented in this handbook were contributed by many
different faculty members, graduate students and teachers in the program’s
partner schools. We owe a debt of gratitude to all of these individuals. In
particular we would like to acknowledge teachers in the following Rhode
Island schools: Camden Avenue and Veazie Street Schools in Providence,
Baldwin Elementary School in Pawtucket, LaPerche Elementary School in
Smithfield and Callahan School in Burrillville. A special recognition is also
extended to Linda Browning, Rose Manson, Vicki Logan, Jill McCutcheon,
and Carla Pandolfo.

Jane Callahan
Lynne Ryan
Copyright 1999, Providence College
This publication was prepared with funding from the Corporation for

National Service through a grant to the American Association of Colleges for
Teacher Education, Service Learning and Teacher Education (SLATE).
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Introduction

Historically, the primary role of the public schools has been to develop
productive citizens. However, today’s schools and teachers face a variety of
demands from parents, students and administrators which has made this
task increasingly more difficult. Schools must prepare students to access
existing information, become effective problem solvers, and work
productively with others. At the same time, teachers are being asked to meet
new curriculum standards in literacy, math and content areas. One approach
that teachers are using to help meet the increasing demands of the classroom
is service-learning,.

Service-learning is a teaching strategy that combines authentic
community service with academic learning. At the elementary level students
might work in a soup kitchen, raise money to buy books for the school
library or tutor in reading while learning and practicing skills that are
addressed in state curriculum frameworks.

The National and Community Service Act of 1990 defines service-
learning as an educational experience:

a. Under which students learn and develop through active participation
in thoughtfully organized services experiences that meet actual
community needs and that are coordinated in collaboration with school
and community;

b. That is integrated into the students’ academic curriculum or provides
structured time for a student to think, talk, or write about what the
student did and saw during the actual service activity;

c. That provides students with opportunities to use newly acquired skills
and knowledge in real-life situations in their own communities; and

d. That enhances what is taught in school by extending student learning
beyond the classroom and into the community and helps to foster the
development of a sense of caring for others.

Service-learning pedagogy suggests that there are a number of steps to
developing and implementing service-learning projects in elementary
classrooms, and that teachers who use the pedagogy most effectively engage
students in as many of the details as possible. Students can, with guidance
from teachers and community members, assess community needs,
determine the focus of the service project, plan for and carry out the service,
evaluate the effects of their work and celebrate their participation and civic
action. In addition, throughout the service-learning project, reflection
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opportunities are provided for students to think about what they are doing,
consider options, and make decisions about project implementation and
evaluation.

Reflection is a critical component of any service-learning project.
Conscious reflection includes an experience and a means of recapturing the
experience in order to learn from it and develop new understandings. While
reflection requires some objectivity, it also calls for a connection between the
new experience and that which has occurred in the past. Wade (1997)
suggests that effective reflection, whatever form it takes, should include four
elements: a deliberate thinking process applied to an experience; a
significant amount of time for thinking; cognitive growth; and new
understandings and appreciations for the reflection participants. Without
these four elements of reflection, learning opportunities will be overlooked.

Reflection is an ongoing process which can be woven throughout the
curriculum and service-learning project. It should not be a one time activity
but should begin at the initial stage of the project and should occur
throughout the project’s implementation. This could mean reflection
activities take place daily, bi-weekly, or weekly, when project decisions need
to be discussed or whenever thoughtful consideration of the project is
appropriate for students. For example, while planning the project, teachers
might use a reflection activity to prepare students to go out into the
community to work with unfamiliar partners. While performing service in
the community setting teachers might structure a reflection activity to help
students share concerns about the activities they're engaged in. At the
completion of a project, students might use reflection to share feelings about
the effect of the project on themselves or the community.

Reflection activities should not be randomly selected by the teacher.
They should be chosen with consideration of the developmental level of the
students, the purpose of the reflection and the stage of service learning
project, and should be attentive to the learning styles of the participating
students. Varying the types of reflection activities will help to address the
learning needs of all students in the classroom and will maximize the
effectiveness of reflection. In addition varying reflection activities will serve
to keep students interested in the project.

The following two sections will briefly describe developmental levels of
elementary aged children and various learning styles targeted by the
activities presented. Then in the third section, sixty reflection activities will
be described and each activity will be categorized according to a
developmental level. In the final section, a matrix is provided categorizing
the reflection activities by learning style.
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Developmental Levels

PRIMARY GRADES K-2 (AGES 5-7)

Children in this stage are egocentric and primarily view the world in
relationship to themselves and their own needs. They do best with
immediate feedback as their memories are best accessed soon after the
activity to be addressed. Reflection at this stage can include activities which
encourage fine and gross movement, are close to the time of the topic or
activity being reflected upon and should be designed to gradually move
children from thinking about the effects of the project on their own feelings
and selves, and more toward the effects on others. Reflection activities
should move students to begin to think autonomously and to separate
themselves from their perceptions of the world surrounding them. Activities
which are particularly appropriate for children in the primary grades are
designated with a “P”.

INTERMEDPIATE GRADES 3-5 (AGES &-10)

Children at this stage of development are eager, curious, inquisitive, and
idealistic. They are sociable, like to follow rules and have begun to see that
they are part of a larger world and that they can take actions which can have
an effect on their environment. They have developed basic academic skills,
in many cases are ready to apply those skills to new situations and are ready
to use reflection as a way to meaningfully examine and shape project
development. At this stage, one of the teacher’s main goals of reflection
should be helping students to see the relationship between school learning
and his or her own life. In addition, reflection activities should begin to
move students from the semi-abstract to abstract thought, and should be
carefully modeled by the teacher. Reflection activities which are particularly
appropriate for achieving these goals with children in the intermediate
grades are designated with an “1”.

MIDDLE SCHOOL GRADES 5-7 (AGES 10-12)

Working with middle and junior high school students is both
complicated and rewarding. Children at this age are beginning to find their
own individual identities and yet are very peer oriented and dependent on
peer approval. Hormonal and growth factors cause emotional ups and downs
and relationships are especially important. Children in this age group need to
learn to express control and power and they are beginning to recognize a need
for order and rules but are sometimes rebelling against those rules. Because
the children are making transitions from the dependence of early childhood
to the independence we hope that they will develop, the planned activities
must reflect careful guidance and should allow students to take more
responsibility for reflection focused on project planning and development. In
addition, reflection activities should allow students to consider the effects of
their efforts on the community and be guided to make connections to broader
societal issues. Reflection activities particularly appropriate for achieving
goals with middle school children are designated with an “M".
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Multiple Intelligences

For reflection to be effective for all children in a classroom, teachers
should vary the type of activities that are used. Activities should be
developed that will attempt to reach those students who have multiple and
diverse learning styles and not only focus on those children who are
comfortable with reading and writing. In his book Multiple Intelligences: The
Theory in Practice (1993), Howard E. Gardner suggests that there are eight
ways that children learn. Although most children learn through a number of
channels, when designing reflection activities it is useful to keep these eight
“intelligences” in mind and attempt to develop reflection activities
throughout the project that will reach a variety of learning styles and
preferences in the classroom. The different types of learners as Gardner
describes them are:

The Linguistic Learner likes to read, write, and tell stories,
is good at memorizing names, places, dates and trivia and
learns best by saying, hearing and seeing words.

The Logical/Mathematical Learner likes to do experi-
? ments, figure things out, work with numbers, ask
questions, explore patterns and relationships, is good at
math, reasoning, logic and problem solving and learns best by
categorizing, classifying and working with abstract patterns and
relationships.

// The Spatial Learner likes to draw, build, design and
‘ create things, look at pictures, watch movies, play with

machines and daydream, is good at imaging things,
sensing changes, likes mazes and puzzles and reading maps and

charts and learns best by visualizing, dreaming, using the
mind’s eye, and working with colors/pictures.
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music, and play an instrument, is good at picking up

sounds, remembering melodies, noticing pitches/
rhythms, and keeping time and learns best through rhythm,
melody and music.

J The Musical Learner likes to sing, hum tunes, listen to





